
Vocabulary: 
 

 lingua franca (n): a common language used by speakers of different languages 

 culture (n): a set of share understandings about the world and how to get things done 

in it; all the socially transmitted behavior patterns, arts, beliefs, institutions, and all 

other products of human work and thought 

 environment (n)t: the circumstances or conditions that surround us; our surroundings.  

Especially the external physical conditions that affect and influence the growth, 

development, and survival of people, animals and other creatures, or plants. 

 hierarchy:  

 polygyny (n): the condition or practice of having more than one wife at one time. 

 exchange (n): the sharing of things and work, a vital process between and within 

cultures 

 calabash (n):  a utensil or container made from the dried, hollowed-out shell of the 

calabash plant (a vine or tree having white flowers and smooth, large, hard-shelled 

gourds) 

 ritual (n): the ceremonies or rites used in a place of worship 

 Koran or Qu’ran (n):  the sacred text of Islam, considered by Muslims to contain the 

revelations of God to Muhammad, the prophet and founder of Islam. 

 

 

 



PowerPoint Presentation & Lesson Plan/Activities: 
 

Preparation—To be done before beginning the presentation 

1. Learn vocabulary words 

2. Make copies of the handout ―Object Information Form‖ (for older students) or 

―What Is This Object?‖ handout (for younger students).  If you are doing both of 

the indicated Activity: Teaching With Objects, make enough for both activities. 

3. Make copies of the handout ―My Calabash‖ if you are doing the extension activity 

for Going Deeper: Calabash Factual Information and Activities (connected to 

Slide 15).  

4. If making calabash papier-mâché, from Going Deeper: Calabash Factual 

Information and Activities (connected to Slide 15), prepare the materials for 

papier-mâché (newspaper, glue, small foam bowl to shape student calabashes). 

5.  

 

 

Slide 1—landscape around Kano City, taken during summer rainy season 

 

 

Slide 2—What do you have in common? Photos top left clockwise: Leaving Fankisau, 

Nigeria; Hausa girls with painted faces & scarification at Zaranda market, Nigeria 

(Eliot Elisofon Archives); Worshippers at Massallajin Bello mosque, Sokoto, Nigeria 

(Eliot Elisofon Archives); Hausa horsemen, Niger (Eliot Elisofon Archives): These are 

photos of people who speak the important West African language called Hausa.  There 

are over 23 million Hausa speakers today, and because the Hausa have been important 

merchants or traders, their language had become what we call a lingua franca.  Does 

anyone know/remember what this term means? [a common language used by speakers of 

different languages] 

 

The Hausa live in an environment and culture which is quite different from Indiana.  

When you see these photos, you can probably immediately think of several ways in 

which your life is different than that of the Hausa.  But who can tell me some ways in 

which you and the Hausa people are alike?  [discuss answers]   

 

 

Slide 3—Maslow’s Hierarchy of Needs: Let‘s think of some basic human needs.  In other 

words, what types of needs do all humans have, regardless of their particular environment 

or culture, that are universally critical to their survival?  [solicit a list] 

 

A psychologist named Abraham Maslow came up with a pyramid of basic human needs.  

He felt that the lower levels (or deficit needs) needed to be fulfilled before humans could 

really focus on meeting any higher needs.  If you are starving, you‘re not thinking a 

whole lot about living out your life‘s dreams! [click to bring up text] 

 

Let‘s see where the needs we listed as a class fit into this chart.  [click and discuss as you 

go through a description of the different needs] 



 

 

 

Slide 4—list of universal human needs; photo of boys at Salla procession and of drum 

performance at wrestling grounds: Review of what the Hausa and we have in common. 

 

****add sound file of drums**** 

 

 

Slide 5—Map of Hausa region: In a moment we‘ll start with the universal human needs 

for food & water, but let‘s frame our discussion with the environment that the Hausa 

live in.   

 

The Hausa are concentrated in northern Nigeria and adjacent Niger, countries in West 

Africa. [see map on slide]  The Hausa have evolved from many years of incorporation of 

different peoples.  They share a common religion, Islam, and a common language.  The 

Hausa are the largest ethnic group in West Africa.  Their focal homeland extends from 

about 11 degrees to 14 degrees north latitude and from about 2 degrees to 14 degrees east 

longitude.  The annual rainfall ranges from about 50 centimeters in the north to 100 

centimeters in the south. 

 

 

Small Group Activity: Group students into 8 groups.  Hand each group a map 

featuring different aspects of the Hausa environment.  (If you pass out all 8 maps, 

there will be two groups apiece working on the same map.)  Students should choose 

one Scribe (or note-taker), one Presenter, and one Visual Understanding Guide (to 

point out what the Presenter is talking about and to hold the map for classroom 

viewing).  Together they should look at their map, determine the information they 

can glean from it, and discuss and write down their answers to the questions.  Then 

they should be ready to present to the class.  Because more than one group was 

working on the same map, you may want to just choose one of the groups to present 

to the class. 

 

 
Discuss the way the geography and climate affects the universal human need of Food & 

Water.  Ask students whether geography may affect any other of the needs we have 

listed.  Explain how. 

 

 

Slide 6—Natural Vegetation: Falgore Game Preserve photos.  Ask students the following 

questions as they view the slide‘s photographs. 

• Do you see any human activity? [No]  In this preserve, farming is not allowed.  

[Thus we can assume that this is what the landscape would look like if left 

alone.] 

• These photos were taken at end of rainy season.  How can you tell the season 

by looking at the photos?  [Vegetation still looks lush and green.] 



• Notice the combination of small trees, bushes, and long grasses.  This 

vegetation pattern is called ―orchard savanna‖ because it is neither fully 

forested nor true savanna grassland. 

• How many different kinds of trees can you find in the photo on the right?  

[There are at least six.] 

 

 

Slide 7—Landscape around Kano City, dry and rainy seasons.  Now let‘s look at 

photographs of areas where humans live and farm.  Farming is very important to the 

Hausa, and agriculture is the main economic activity.  Most Muslim Hausa are part-time 

farmers and part-time occupational specialists, while the non-Muslim Hausa (known as 

Maguzawa) are for the most part full-time subsistence agriculturalists.  Agriculture is 

scheduled around the May-October rainy season.  [Except at the elite levels or where 

there is sufficient market demand, occupational specialties are pursued on a part-time 

basis in conjunction with subsistence agriculture.] 

 

Look at these two photographs.  They are taken of the same area.  Which one is taken in 

the dry season?  [The one on the left.]  What else do you notice?  Discuss with students: 

 foot paths 

 tree types 

 dryness of land—there‘s been no rain since September, & won‘t be till May 

 hazy sky from harmattan (sand blown down from Sahara to the north, an annual 

occurrence) 

 

Now look at the one on the right.  It is now rainy season.  What do you notice?   

 crops growing (about half grown) 

 rain clouds 

 

 

Slide 8—Food: Sowing & Harvesting.  Planting first crop of the season, near Fanchan 

Tudu (left).  Hausa women harvesting millet, Chadawanka Village, Niger (right) Eliot 

Elisofon Archives. 

 

Look at the photo on the left.  The very first rains of the season have fallen the evening 

before, and these kids are helping their dad plant the first crop of the year, a kind of millet 

that needs a longer growing season but can bear drier conditions while growing.  Thus, if 

the rains don‘t start up regularly quite yet, the crop will still probably make it. 

• How old do you think they are?  Did you help your parents feed the family when 

you were that old? 

• What tools are these kids using to plant this crop?  [their feet to dig the holes and 

brush the dirt over the seeds; metal containers to hold seed] 

• What else do you notice? [necklace and earrings on the little girl, even though she 

only wears underpants otherwise!; guinea fowl in background, loose in fields] 

 

Look at the photo on the right.  Here you see women threshing millet that has been 

harvested.  What are the tools that they use?  What does it look like the tool is made of? 



 

Additional Factual Information:  Grain is the staple diet, including Guinea corn, 

millet, maize, and rice.  The Hausa also grow and eat root crops and a variety of 

vegetables.  Sugar cane, cotton, tobacco, cassava, bamboo, and peanuts are 

processed and used locally, but part of the harvest is exported.  The Hausa practice 

intercropping and double-cropping; their main implement is the hoe.   

 

 

Slide 9—Farm  fields, both photos of area near Fallau inselberg. 

Take a close look at the larger photograph.  Can you tell the season?  [very beginning of 

the rainy season: the clues are the very bright green of new foliage on the trees, and the 

absence of ground vegetation, either crops of other plants]. 

 

Ask students: what else do you notice?  Then bring up some or all of the following facts: 

1) The rows in each field are created by hoeing the ground with hand-held hoes. 

The fields are small by Indiana standards, and irregularly shaped.   

2) The three diamond shapes at the top of the picture are dirt-walled fields used 

for planting cassava (manioc). The reason they wall-in cassava fields is to keep 

the goats out. During the rainy season, goats live in the house compounds, but are 

allowed to roam around the countryside during the dry season, to eat what they 

can of leftover grain and plants in the fields. Cassava grows well into the dry 

season, which is why it must be protected from the goats.   

3) The small brown piles in the center top field are "taki", goat manure carried out 

from the compounds by the farmers to fertilize the fields.   

4) The vegetation in this picture would look like the previous one, if this weren't 

farm land. Every tree in this picture has been allowed to grow because it is useful 

to the farmers.   

5) The pale lines running across the fields are foot paths; near the intersection of 

two paths in the upper right corner there's a little girl walking with a large bowl 

on her head.   

 

Look now at the smaller photograph.  Discuss student answers to the two questions: 

1) Why are the fields in these shapes?  [divided among family members, into small 

units; not regulated by county/township/section lines like in Indiana]   

2) Why does the soil look different? [different crops?  different farmers who use 

different techniques, different levels of energy, different amounts of fertilizer?] 

 

 

Slide 10—Useful Trees (left); Kuka [baobab] tree with stripped bark (right); both tken 

near Fallau. 

Look at the photo on the left.  What to look for: 

1) Several types of useful trees are shown here, including baobab (large tree on right 

side) and date palm (behind and to the left of baobab).  Baobabs are used for 

cooking (leaves), making yogurt candles (seed pods), and twine (bark). 

2) The baobab tree left of center had had its bark stripped from about four fee up to 

the ground level.  This amount of bark can be removed without killing the tree.   



a. See also the photo on the right.  There you have a youngish kuka or 

baobab tree, its bark stripped.  What use might come of the bark?  What 

are the qualities of the bark that would be useful to people?  [making 

utensils or rope; the bark is strong but flexible, easily shredded, and its 

long fibers make for strong twine]  Does it look like this is the first time 

this particular tree has had its bark stripped?  [no—the ridges indicate that 

this is an on-going use of the tree]  This photo taken at the end of the dry 

season, so the fields are ready to plant once the rains begin. 

3) Man leading a donkey in the middle of picture. 

4) Field rows at left side. 

 

 

Slide 11—Other Kinds of Agriculture: Livestock (near Fallau) and Camels in front of 

granaries for storing millet (Chadawanka, Niger) Eliot Elisofon Archives. 

What do you notice about the cows in the photo on the left?  [they are pretty skinny, as 

they do a lot of walking]  Who is in charge of them? [probably herd boys, who keep track 

of them in a casual kind of way, trusting them not to get too far away]   

 

Turn to your neighbor and discuss: What would be interesting or fun about herding 

cattle?  What wouldn‘t you like?  Then discuss as a whole class. 

 

Additional Factual Information:  Livestock raising is another important feature of 

economic activities, and the Hausa inventory of domestic animals includes horses, 

donkeys, goats, sheep, and poultry.  A few cattle are raised, but for the most part the 

Hausa get cattle and cattle products (like butter, meat, and yogurt) through trade 

with the pastoral Cattle Fulani, a different ethnic (and once ruling) group in the 

area. 

 

Look at the inset photo on the right.   

1) What kinds of climates do camels do well in?  [dry]   

2) Why? [The hump—which is actually made of fat, not a storage tank for water—

allows a camel to survive an extremely long time (up to two weeks) without food 

if need be. Because camels typically live in the desert, where food can be scarce 

for long stretches, this is important.]   

3) What are they used for?  [transport—they can carry their own weight; camels 

milk can be drunk; camels meat for food; camel dung for fuel; & camel hair can 

be woven into cloth]   

4) What are the things behind the camels?  [granaries for storing millet]  What 

substance are they made of? 

 

 

Slide 12—Mud Quarries: From Dirt to Brick.  Large photo: Mud quarry east of Gana; 

top right: mud bricks next to quarry; bottom right: Sarkin Fallau’s compound, close-up 

of brick wall. 

For this slide, click on the mouse to bring up questions.  Discuss as you move along. 

 



More facts and discussion questions to mix in as you click through slide: 

Large photo—The walls in the distance are surrounding individual compounds.  This 

water lies where clay was excavated to make such walls.  It‘s common to find large 

quarry holes like this adjacent to towns.  Discuss: 

 Compare to Indiana quarries.  What are Indiana quarries dug out with?  This quarry 

was dug by hand.  What is Indiana limestone used for?  This quarry produces clay, 

and we‘ll look at several uses of clay in this slideshow. 

 How long would it take to make a hole this big, using just hand tools to dig out the 

dirt?  [a long time, indicating that this town is probably centuries old] 

 How can it hold water, especially in January (when photo was taken), when it hasn‘t 

rained for months?  [the digging has exposed granite bedrock, giving the quarry a 

solid base] 

 

Mud bricks near quarry—Hand formed bricks (irregular), dried in the sun and stacked.  

Why are the bricks made by hand? 

 

Wall in Sarkin Fallau’s compound—Why are there differences in the clays? [from 

different sources, which have different amounts of rock imbedded in them; remember the 

bedrock under the quarry, and that the soil itself is decayed granite rock] 

 

Ask:  What might some other uses of clay, besides bricks for walls? 

 

 

Slide 13—Different uses of clay: Pottery Making…& Selling.  Pottery making, Dawakin 

Tofa. 

After students have discussed possible uses for clay, show them these photos of a Hausa 

woman making clay pots.  You will need to click away to get through this slide.  With 

each photo, ask students to describe what she is doing.  The numbers below correspond to 

the photos in the order they appear on screen. 

1) Mixing different clays to form the right type of material to make pottery.  Notice 

her tools and work area. 

2) Pounding the clay wad with a tool called a ―trowel‖, though it is more like a 

hammer or pestle.  Notice the hollowed out form she‘s pounding the clay slab 

into. 

3) Continuing to pound the clay against the hollowed depression, turning it as she 

goes, forming the walls by forcing the clay outwards.  What are her tools here? 

[hands, feet, posture] 

4) Smoothing the inside of the pot and making sure the walls are pounded evenly.  

Notice again how she uses her whole body as a tool. 

5) Slapping the upper part of the pot to force the shape inward, using a wooden 

paddle. 

6) Rolling a patterned stick along the upper part of the pot, to form a decorative edge 

by pressing the stick into the clay. 

And the final result?  

7) Photo of pots for sell, similar to the one we saw being made.  Ask: does this look 

like a regular place to buy things?  [Markets are different than stores—open once 



a week in smaller towns; each stall sells different types of things; outdoors; no set 

prices] 

 

 

Activity: Teaching With Objects 

Before moving to the next slide, which focuses on WATER, take out the following five 

objects from the Outreach Kit:  Do not tell the students the factual details listed below. 

1) SC 3031: Faifai (basketry lid).  Used as a tray, to cover water pots, and as a 

place mat for pots & serving dishes.  Also for winnowing grain.  

2) SC 3-32: Enamel dish.  Used to bring food to guests.  Collected as a status 

symbol.  Blued, with white, yellow & red decorative accents. 

3) SC 3033: K’warya (calabash).  Bottom section of a gourd has been dried & 

decorated by carving & staining.  Used as a bowl for food service (& to sell to 

tourists as a souvenir).  Brown & tan colored. 

4) SC**: Clay pot.  American made, but using techniques and materials of the 

pots that the Hausa use. 

5) SC 3036: Molded plastic ―kettle‖.  Made from white & green plastic.  Locally 

made in a factory.  Used to wash the hands & feet before prayer (not to heat 

water!).  The Hausa are Muslim, and Muslims pray five times a day at set 

regular intervals, bowing in the direction of the city of Mecca.  An example of 

the traditional form [buta] is made of earthenware and will be in the exhibit. 

 

Show the students these five objects, passing them around the room.  Tell students that 

―one of these things is not like the others‖.  Ask them to guess which one is not used for 

food.  Ask them to explain their guesses. 

 

Don‘t give the answer [the plastic ―kettle‖] nor the factual details [above] quite yet.  

Instead, divide the group into five groups and have each group take a different object.  

Give each group a copy of the handout ―Object Information Form‖ (for older students) or 

―What Is This Object?‖ handout (for younger students).  You may decide to model the 

assignment using one of the other objects from the kit.  Give the students time to fill out 

the form.   

 

Then have students report their results to the class.  Compliment the students on their 

work analyzing each object, and then fill in the factual details (listed above) that they 

may not have perceived in their analysis.  Once the class has discussed all five objects, 

discuss which object is not used for food.  Also, explain to the group that the clay pot was 

made by American students.  In some ways, it looks like the pots that Hausa children 

make when they are first learning the trade.  Can the group point out any of the 

imperfections in this pot, that show that it was not made by a Hausa expert? 

 

Tell the students that some of these objects will show up in the next slide, and that they 

should watch to see if they recognize them. 

 

 

 



Slide 14—Utensils for preparing and serving food. 

As you click on each photo, take time to elicit student responses to the question: What do 

you think these are?  Below is a key (which will appear with each new click) to what they 

are.  Discuss questions posed in the key. 

 

1 Calabash: Made of a gourd.  If you broke a bowl you used for salad, what would you 

do with it? 

2 Mortar & Pestle for grinding grain.  How hard would it be to make flour from grain, 

using these tools? 

3 Cooking Area: Fireplace, water-carrying pots, mortar, enamelware basins, gourd 

plants, grain stalks. 

4 Mortar & Containers, of four different types—wood, gourd, pottery, and metal. 

5 Enamelware Dish used for serving ―Bori‖ medicines. (The Bori are a cult outside of 

Islam, known as spiritual healers and as entertainers.  Here you see herbal medicines at a 

Bori ceremony, displayed on an enamelware plate.) 

 

Ask students: What do you notice about the materials of most household utensils in 

Hausa households?  What are they made of, by whom, and by what type of means?  

Discuss how Hausa use the materials from the natural environment around them in order 

to make most utensils that they use. 

 

 

Slide 15—Ritual Calabash. 

Ask students: What are ―rituals‖? [You may have presented this to students as a 

vocabulary word.  The given definition is ―the ceremonies or rites used in a place of 

worship.‖]  Ask: If this is a ―ritual calabash‖, how do you think it is different from the 

calabash we saw in the last slide?  What might this one be used for?  And who 

remembers what calabash are made from?  [Discuss, then click to bring up next 

sentence.] 

 

What do you notice about this calabash?  [Discuss]  This decoration on this calabash is 

symbolic.  What could this calabash be representing? [Discuss, then click to bring up 

answer.  The top of the calabash represents heaven; the bottom, earth.] 

 

If the top is heaven and the bottom earth, what could the lips of the bowls, the place 

where the two halves meet, represent?  [Discuss, then click to bring up answer: horizon] 

 

What other designs might the Hausa use to decorate their calabash?  [Discuss, then click.]  

If you were decorating a calabash, what symbols would you place on it? 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Going Deeper: Calabash Factual Information and Activities 
 

Additional Factual Information –taken from 

http://www.virtualmuseum.ca/Exhibitions/Francophonie/Brique/calebassesa.html 

Calabash is the name given to the fruit of two different plants. The calabash tree has large round fruit 

and the calabash vine slightly smaller pear-shaped fruit. The calabash is used in a variety of ways. 

When it is cut in half, emptied out and dried, the fruit of the calabash tree makes an ideal container for 

carrying products from the market. It is also used to hold liquids and solids and to prepare couscous 

made from millet. It also makes an excellent resonator for stringed or percussion instruments. 

 
To see examples of things that can be made from calabashes, see below & go to  

http://www.virtualmuseum.ca/Exhibitions/Francophonie/Brique/calebassesa.html 

―It is amazing what you can make with a calabash. It can be left whole or cut in half, immersed in a 

container of water, attached with wooden sticks to form a musical ‗box‘ that produces a rich subtle 

sound or it can be filled with seeds and hit on the ground, or struck with ring-covered fingers. It can 

be used to make ... all kinds of sounds.‖ (Mylène Rémy, Le Sénégal aujourd'hui, Les Éditions du Jaguar, 

1992, 2ème édition, 240p.) 
 

Maracas can be made from the fruit of the calabash vine left whole, or can be used as spoons or ladles 

when it is cut in ½. It can serve other functions as well like churns, gourds, bowls, decorations & so on.  

 
The calabash is used by other cultures besides the Hausa: the Guatemalans, Mali, & Senegalese, are 

among a few.  Calabashes have been engraved or poker-worked and used as kitchen utensils in Senegal 

and Mali since the Middle Ages. As you saw in Slide 14, calabashes can be long-lived and are even 

repaired when they break!  

 
The calabash's round shape is like a pregnant woman which is why some Senegal ethnic groups use 

them as fertility objects. 

Calabash Bowl-Making Activity: from 

http://www.childfun.com/modules.php?name=News&file=article&sid=182 

Use papier-mâché to create bowls.  The teacher can turn over a small foam bowl with a piece of plastic 

wrap taped over it.  Then let the children lay strips of newspaper that have been dipped in glue over the 

bowls.  Do more then one layer.  When dry, remove and cut them into a circle or bowl shape.  Paint 

with bright colors and spray with clear acrylic.  

 

Create Your Own Symbolic Calabash:  Incorporates the concept of SYMBOLS 

Give students copies of handout, ―My Calabash‖ (included in kit) or have students draw a calabash 

divided into two halves, as the one depicted in Slide 15.  Discuss the meaning of the word ―symbol‖—

something that represents something else by association, resemblance, or convention, especially a 

material object used to represent something invisible. Tell students that the top half the calabash should 

be decorated with SYMBOLS of their future goals, plans, and hopes for life.  Then, fill the bottom half 

with SYMBOLS of their present activities, interests, and important events & people.  When done, 

explain their symbols in a paragraph on the backside. 

 

 

 

 

http://www.childfun.com/modules.php?name=News&file=article&sid=182


Slide 16—Water: Human-Made and Natural Resources.  Photo of hand-dug well (left)  

and Challawa River (right).  Remind students that water is one of the universal and basic 

human needs.  Ask them to recall what kind of climate do the Hausa live in.  Because it is 

a dry area, water is of great importance.  We saw that dug-out quarries can fill with 

rainwater which can be used by the Hausa.  Here you see two other ways of getting 

water.   

 

What do you think is happening in the photo on the left?  [digging a well]  The Hausa do 

have machine-dug wells as well, but many people must dig their wells by hand.  What 

else do you notice?  What kind of material is the ―bucket‖ made of?  Look at the clothing, 

since we‘ll soon be talking about clothing.  What do you notice?  Notice that digging the 

well also gives opportunity for another human need—socializing.  Also notice that there 

is no fence of guardrail around the well.  Would you find something like this in your 

neighborhood? 

 

Look at the photo on the right.  This is the Challawa River, located 7 miles south of 

Fallau.  It is the only river in the region, and during the middle of the dry season the 

water is much lower.  The river is actually not as important as the wells for irrigation and 

water that humans use, since the wells can be dug right next to the fields or the villages.  

So, what else could the river be used for?  [transportation, fishing, landmark]. 

 

Once the basic needs of water and food are taken care of, what other kind of needs do 

humans need to fulfill?  What do you remember from our list from early in the slide 

presentation? 

 

 

Slide 17—Shelter & Clothing: Covering those well-fed bodies.  Let‘s focus now on the 

next basic human need, that of shelter and clothing.   

 

Close your eyes.  Think of the ―shelter‖ your family has for sleeping and living in.  Get a 

picture of that structure in your mind, and ―walk‖ through the entire structure mentally.  

What is the structure made of?  How was it made?  Did your family make it, or hire 

someone to build it, or buy or rent it from someone else?  Then ―walk‖ outside the 

structure.  What do the grounds look like?   

 

Let‘s look at some of the structures that the Hausa use for shelter and living areas.  This 

slide shows family compounds.  Discuss the questions on the slide with students: 

- What do you notice? 

- Look for all the living things and objects in each photo, knowing that each has a 

purpose.   

- What would be the disadvantages & advantages of living with goats? 

 

 

Additional factual information:  In the Muslim Hausa communities, the smallest 

social unit within a community is the compound.  Minimally a compound is 

occupied by a man, his wife or wives, and their children.  Frequently, it includes 



more than one such family, and, in such cases, usually comprises a patrilocal 

extended family or a joint fraternal family [the photo on the left of Slide 17 is of a 

compound for an extended family].  Compound activities are under the direction of 

a male head, and compound members cooperate in agriculture and share in its 

products.   

 

By law, a Muslim man may have up to four wives and any number of concubines. 

Nevertheless, divorces are common.  The extent to which polygyny [the condition 

or practice of having more than one wife at one time] is practiced depends on the 

ability of a man to support larger families.  Wives are ranked according to the order 

in which they were married.  Marriage between close kin, especially cousins, is the 

preferred pattern.   

 

Family relations are marked by respect and avoidance behavior.  Households vary 

in the extent to which women are secluded; among the elite, full seclusion is the 

general rule.  Partial seclusion or no seclusion also occurs.  In the household 

division of labor, men are responsible for agriculture, collecting activities, 

marketing, sewing, laundry, building repairs, and transport.  Women cook, clean 

house, take care of children, pursue their craft specialties, and sometimes engage in 

trade. 

 

 

Slide 18—Communities: Fulfilling the Needs of Shelter, Safety, & Social Organization.  

Photos: Fankisau, emir’s old summer escape (left); village of Fanchan Tudu, a small 

town (top right); village of Gungu, Nigeria (bottom right) Eliot Elisofon Archives. 

Villages, towns, and cities help fulfill not only the need of shelter, but also of providing 

safety and social organization.  Look at these examples of Hausa communities.  What 

similarities do you notice among each of the types of communities?  [materials are 

primarily natural; the compounds adjoin one another; **]  What differences do you notice 

among the different types of communities?  Which community is the wealthiest? the 

poorest?  [Emir‘s summer residence is wealthiest example, then town, then village; the 

metal roofs in the town may indicate more wealth than thatched huts; notice that Emir‘s 

residences are more orderly in shape. 

 

Additional factual information:  Residential clusters of wards or hamlets, each 

with a ward or community head, are organized into villages under the direction of 

the village head.  In the past, groups of villages were held in fief by titled officials 

living in the capital.  Fiefs were attached to particular tribes and were granted by the 

emir, or head of the state.  Administration on the local level was carried out by 

officials appointed by the fief holder.  The main local administrative official was 

the village chief, whose duties included collection of tribute, recruiting men for 

military service, organizing corvee labor, and acting in minor juridical matters. The 

fief holder was the intermediate link between the village chief and the state level.  

[British intervention led to changes in this system.  At present, the duties of village 

chiefs are limited to the disposition of unoccupied village lands.  The British 

imposed a system of districts in place of fiefs, as an intermediate level in the 



political organization.  The districts encompass a larger number of subject villages 

(about 10-30 per district) than did the fiefs.] 

 

At the top of the political hierarchy the Hausa are organized into states, or emirates, 

ruled by the emir.  Emirs are selected from the ruling lineages by a council of 

clerics (Mallamai).  [After British intervention, the selection of an emir had to be 

approved by the British government. Emirs have the ultimate power in 

administrative and judicial functions of the state, and delegate lesser officials to 

carry out these functions.  Emirs had somewhat more power in the past than they do 

today, however, when they appointed fief heads and more officials.  The British, by 

interposing a series of departments to handle state affairs, spread out some of the 

powers that had formerly been reserved to the emir.  At present, many of the 

important decisions are made by the emir in conjunction with senior department 

heads whom he chooses.  The emir, the top state bureaucrats, the two state priests, 

and the central market are all located in a capital city.] 

 

 

Slide 19—City Communities.  City Life: Neighborhoods, Markets, & Traffic.  Photos from 

Ellen’s Collection. 

Discuss the questions on the slide with students, or have them discuss in pair-share 

format with their neighbor.  What differences are apparent comparing these city life 

photos to life in the towns & villages? What materials are used for the buildings, the 

items sold? 

 

Then fill in the extra details with these factual details.  The numbers correspond to the red 

numbers on each photo: 

1. Kano City street, new part of city.  Kano is an ancient city which used to have a 

wall all the way around it; inside the wall, there was a great deal of open land 

without houses, which could be used for farming if the city was under siege.  Now 

this part is being built up by modern development, as seen in this photo. 

2. Kano City street, new part of the city.  Building design—the lower floor can be 

used as a shop. 

3. Gates of Dawakin Kudu.  This town has a wall around the town.  Notice that the 

road is not paved, but there are electric poles and wires.  Why is the truck so full?  

[it‘s market day in Dawakin Kudu; the market is located outside the walls of the 

city, which is where the truck is headed] 

4. Street-side shops, in the big city of Katsina.  Notice the plastic being sold. 

5. Traffic jam in Kano City.  Notice the types of vehicles, the people and things 

inside them.  It is the day before the end of Ramadan, and people are preparing for 

the activities of the Eid-el-Fitri festival.  Why do you think goats and sheeps are 

in the vans?  [sacrifices for Eid-el-Fitri] 

 

 

Slide 20—Another Form of Shelter…and Status: Clothing.  Photos: Kids at Salla 

procession (top left); Onlookers at Salla Procession (bottom left); Sarkin Musulmi 

Abubakar, the Sultan of Sokoto, Nigeria (top right) Eliot Elisofon Archives; The Emir of 



Katsina’s elite bodyguard at the morning greeting ceremony (bottom left) Eliot Elisofon 

Archives. 

Ask the students what they have noticed about the clothing worn by the Hausa?  How is it 

different from what we wear?  Ask them to take guesses as to why they would wear long 

sleeved, loose clothing when the weather is often so hot?  Discuss their answers, and then 

click to bring up the answers onto the slides:  

1. Having extra amounts of fabric indicates a higher status for the wearer. Clothing 

can indicate wealth and status among the Hausa, just as among you and me. 

2. Also, covering one‘s body protects from the hot sun.  The loose arms allow 

movement at work and at home.  

Having learned this, discuss which photographs show the people with the most wealth or 

the highest status.  How do they know? 

 

 

Slide 21—Clothing—How’s It Made? Photos: Set 1—Weaving.  Set 2—Left: Dye Pits 

(Ellen’s collection), Right: Kano dye pit (Eliot Elisofon Archives).  Set 3—Indigo Dyed 

Cloth (Left: Ellen’s collection, Right: Abbie’s collection). 

Ask the students: When you want a new item of clothing, what do you do?  Where do 

you go?  [Usually, shop at the store.  See if anyone makes their own clothes, cuts up an 

old pair of jeans, etc.]  The Hausa, of course, also need clothing, but the way they get 

their clothing may be different from us.  Ask students to think about the questions at the 

bottom of the slide: Who makes the clothing – do they expect it to be male or female 

task?  [they may be surprised to learn that sewing, weaving, dying, and laundry are all 

male tasks in Hausa culture]  How is it made/What is the clothing made of? 

 

Click through the slides, sharing the information as you go.  After the students learn that 

these clothing-related tasks are primarily the responsibility of the Hausa men, you may 

explain that women are responsible for cooking, cleaning house, taking care of the 

children, pursuing their craft specialties, and occasionally engaging in trade.  However, 

Hausa Muslims practice full or partial seclusion of women, meaning that, starting with 

puberty, girls and women are secluded from men and thus from much of the public 

sphere.  Some of the clothing-related jobs discussed would require women to go into the 

public sphere, and thus are done by men.  [Hey, anything to not have to do the laundry! 

(:] 

 

 

Activity: Teaching With Objects 

Next, take out the following items of clothing that are in the Outreach Kit.  You 

should find the following: 

 

Item Number Description Place of 

Origin 

Hausa shirt SC 3027 Blue with some green, blue, orange, and 

pink embroidery.  Sleeveless tunic. 

Kano, Nigeria 

(Hausa) 

Taguwa 

(shirt) 

SC 3028 Hand-dyed, hand-woven blue fabric 

sewn into tunic form and lightly 

Kano, Nigeria 

(Hausa) 



embroidered (yellow and red).  Shirts 

like this one are worn by men for every-

day activities and for working in the 

fields. For formal occasions and for 

public business Hausa men wear robes 

called riguna (riga in the singular). 

Many riguna are elaborately 

embroidered. The Hausa are a majority-

Muslim people who live in northern 

Nigeria and southern Niger. 

Hausa shirt SC 3029 Multi-colored fabric, with pink and 

green embroidery.  Sleeveless tunic. 

Kano, Nigeria 

(Hausa) 

Modern fabric 

sample of 

printed cotton 

cloth. 

SC 3034 Blue overlays on bird figures. Made in 

factories through a multi-stage wax 

printing process. This style of fabric was 

developed by Dutch merchants to fit 

African tastes and sell in African 

markets. This style of colorful cloth 

became popular across the continent, 

with new patterns every fashion season. 

 

Cotton 

blanket 

SC 3048 Hand woven in strips, sewn together.  

Natural and chemical dyes. 

Kano, Nigeria 

(Hausa) 

 

Divide the students into five groups.  Give each group a cloth/clothing item, and a copy 

of the handout ―Object Information Form‖ (for older students) or ―What Is This Object?‖ 

handout (for younger students).  Give them time to complete the worksheet and their 

analysis of the item.  Then have each group present their findings to the class.  Ask them 

if they noticed anything unusual or learned something new about Hausa clothing and 

cloth from this activity. 

 

 

Slide 22—A Few Examples of Textile Art.  *****Ask Ellen for more info here****. 

 

 

 

 

 

Slide 23—Exchange.   

BEFORE CLICKING PAST THE TITLE: Because we don‘t live alone in the world, and 

because no cultural group today is completely self-sufficient, we all utilize exchange to 

obtain the things we need and want.  Think of some of the things you have recently 

NOTE:  There are several lesson plans and activities surrounding TEXTILES 

included in this Outreach Kit binder.  These can be useful to teach more about other 

African cultures, about material culture in general, or about textile art. 



bought.  Where did you buy them?  From whom did you buy them?  Is buying things at a 

store the only form of exchange in the US?  [No]  Have any of you done work in 

exchange for payment, or for a returned favor, or simply in exchange for having a nice 

place to sleep in your parents‘ home?  You have been involved in exchange.  The Hausa 

too have long been a people of trade.   

 

Who remembers the definition of exchange?  [After fielding answers, CLICK ONCE to 

bring up definition] 

 

Some thinkers/scholars divide ―exchange‖ into three categories: [CLICK THROUGH 

EACH CATEGORY] 

1. reciprocity: exchange among equals, like two mothers who swap babysitting of 

one another‘s children to allow the other some free time 

2. redistribution: exchange through a central administration.  Taxation does this for 

us. 

3. market exchange: the trading or buying or products, resources, and labor.  This 

can involve bargaining (direct exchange of actions or tangible items) or currency.  

No people will use currency unless they trust in the cultural system, since 

currency depends on agreeing on the symbolic value of some object.  After all, a 

$1 bill and a $100 bill have the same value in raw materials.  

 

Let‘s list together some things or work that you have exchanged recently. 

 

Additional Facts:  From http://www.uiowa.edu/~africart/toc/people/Hausa.html  

―Since the beginning of Hausa history, the seven states of Hausaland divided up 

production and labor activities in accordance with their location and natural 

resources.  Kano and Rano were known as the ‗Chiefs of Indigo.‘  Cotton grew 

readily in the great plains of these states, and they became the primary producers of 

cloth, weaving and dying it before sending it off in caravans to the other states 

within Hausaland and to extensive regions beyond.  Biram was the original seat of 

government, while Zaria supplied labor and was known as the ‗Chief of Slaves.‘  

Katsina and Daura were the ‗Chiefs of the Market,‘ as their geographical location 

accorded them direct acccess to the caravans coming across the desert from the 

north.  Gobir, located in the west, was the ‗Chief of War‘ and was mainly 

responsible for protecting the empire from the invasive Kingdoms of Ghana and 

Songhai.‖ 

 

 

 

 

 

 

http://www.uiowa.edu/~africart/toc/people/Hausa.html


 

 

Slide 24—Exchange: Many Ways of Exchanging Many Goods.  Photos:  *****Ask Ellen 

for more info here****. 
In the Hausa society, small rural villages have periodic markets, while larger settlements 

have daily markets.  In the administrative center of the state (cities such as Kano, Katsina, 

Sokoto, or Zaria), there are central markets overseen by market officials  

 

 

Before clicking on Slide 25, ask students which needs seem most critical once we are 

clothed, sheltered, fed, and have enough to drink.  The next slides will focus on the need 

of Health [& Safety]. 

 

 

Slide 25—Keeping Healthy & Safe.  Photos: Bori Medicines (right) and Bori 

Performance (left), both from Abbie Anderson’s collection.  

When we looked at photos of communities and shelter, we mentioned the fact that they 

help fulfill the need of safety.  Let‘s focus now on some ways that the Hausa meet the 

partner physical need of HEALTH. 

 

Among the Hausa, there is a tricultural system that consists of strong traditional roots set 

in the framework of 1) a predominantly Islamic mode, now augmented by 2) Western 

medicine.  3) The BORI spirit- possession cult is relied upon for various kinds of curing, 

and this involves diagnosing the particular spirit giving the sick person trouble. 

 

This slide has photos taken by Abbie Anderson (Curator of Education at Mathers) of a 

Bori performance.  These performances are used for healing, but are also a form of 

entertainment.  The bori possession cult is a vestige of pre-Islamic religion in Hausa 

culture, and also a repository of traditional medicine.  The bori cult also provides a place 

for "misfits" in traditional Muslim culture (including homosexuals and unmarried adult 

women) to go.  Each member is believed to have a special relationship with the spirit 

who has cured him or her of an illness by possessing him or her, and studies the costumes 

and mannerisms by which the spirit is manifested during possession.  Although Islamic 

fundamentalists would like to see the group stamped out, they enjoy special protection by 

the emir.  

GOING BEYOND THE HAUSA: ECONOMICS LESSON PLAN IDEA  You may 

want to use the National Museum of African Art lesson plan entitled ―What is 

Currency?  Lessons from Historic Africa‖ which can be found at 

http://www.smithsonianeducation.org/educators/lesson_plans/currency/start.html 

Lesson One outlines the difference between purchase, barter, and payment for service, 

and students learn how the Akan and the North African people used a barter system to 

exchange gold and salt.  Lesson Two teaches that many different things have been 

used as currency, and students identify qualities that make a good currency.  In Lesson 

Three, students learn that weights and measures can be used to assess value, and that 

Akan weights can be appreciated as works of art. 

 

http://www.smithsonianeducation.org/educators/lesson_plans/currency/start.html


 

 

Slide 26—Bori Performance: Sight & Sound.  From Abbie’s collection. 

**Add Abbie’s Sound recording to the slide.  Have her check what the slide says.*** 

What do you see here?   What do you hear?   

 

Explain to students that the Bori spirit cult believes that by wearing the costume of the 

spirit believed to cause an illness, they can control it.  Dance is also used in the healing 

ceremony.   

 

 

Slide 27—Koranic Medicine: Writing Boards.  Photos from Ellen’s Art Presentation. 

Tell students: Before we discuss the objects here, take a guess.  What is this?  What is it 

used for?  What kind of lettering is on the object? 

 

The script on these objects is Arabic, specifically, verses from the Koran, which is the 

Muslim book of scripture.  Muslim Hausa may choose to be treated by a Muslim 

religious scholar (called an imam).  One form of treatment involves the writing of verses 

from the Koran onto a wooden board.  The verses are specially chosen to fit the needs of 

the particular patient.  The ink is then washed into a bowl, and the patient drinks the 

water that now includes the ink of those sacred words.  Another use of the Koran is to 

keep verses inside leather amulets worn around the neck for protection, as a type of 

charm. 

 

In addition to Bori, Islamic, and Western medicine, the Hausa also make use of herbs to 

cure ailments.  The Hausa have at least 31 anti-malarial plant medicines, and plant 

therapies for everything from toothache to bone diseases. 

 

 

Before clicking to Slide 28, ask students: Let‘s talk about our existing ideas about Islam.  

What are some of the things Islam or Muslim people are known for?  [You may hear 

stereotypes such as terrorism, bombs, Saddam Hussein, etc.  Prod them to think of as 

many things as possible.  Then click to Slide 27.] 

 

 

Slide 28—Architecture of Islam.  B&W Photos: Ellen’s of Emir’s palace.  Color: The 

Friday Mosque, Zaria, Nigeria (photo and following info from 

http://www.islamicity.com/Culture/MOSQUES/Africa/TMp192f.htm and 

http://archnet.org/library/sites/one-site.tcl?site_id=7745 ). 

Explain to students that Islam is famous across the world for its beautiful architecture.  

Here are three photos from Islamic buildings in the region of the Hausa people.   

 

Look at the two black and white photos.  What do you notice?  Explain that it is a tenant 

of Islam not to decorate with any living—human or animal—images.  Ask why this 

might be?  [Answer: Muslims believe only God can create life, and so prohibit religious 

art and architecture from showing humans or animals.]   

http://www.islamicity.com/Culture/MOSQUES/Africa/TMp192f.htm
http://archnet.org/library/sites/one-site.tcl?site_id=7745


 

The color picture is of the Friday Mosque, which is located in one of our large Hausa, 

cities—Zaria, Nigeria.   

 

Additional Factual Information about Friday Mosque: 
 

http://archnet.org/library/sites/one-site.tcl?site_id=7745 

The mosque at Zaria is one of the few remaining examples of the historic Hausa 

religious building tradition, though its exterior underwent a complete redesign in 

the 1970s. The other two outstanding examples, the great Mosque of Kano and the 

mosque at Katsina, have either been demolished or completely redone. Though part 

of the original Zaria mosque has been demolished, the remainder is encased in a 

new cement shell, within which the arch and vault construction unique to Hausaland 

has been preserved. This element, the Hausa vault or the bakan gizo represents one 

of the most important features in the structural evolution in mud architecture in 

West Africa. 

Zaria's Masallaci Juma'a, or Friday Mosque, was built in the later 1830s or early 

1840s…. [T]his period is often considered the high point of Hausa architecture, 

likely due to the physical manifestation of the concurrent religious revival that 

followed the period of Fulani (or Fulbe) jihad in Hausaland. 

The mosque was built under Sarkin (Emir) Abdulkarim (1835-1847), the third 

Fulani king of Zaria. The building was advised by Muhammed Bello, the Sultan of 

Sokoto, who helped to fund the project and who brought in the chief builder, or 

mallam mikhaila, of Sokoto as its architect. Mallam Mikhaila Babban Gwani was 

relocated to Zaria and was given one hundred slaves as laborers. These slaves were 

settled in an area south of the mosque in a ward that has come to be known as 

unguwa bayan. 

 

 

Slide 29—Beliefs of Islam. Photo from Eliot Elisofon. Worshippers at Massallajin Bello 

mosque, Sokoto, Nigeria, November 1959.   

Explain to students that Islam is the religion among most Hausa, though it is often mixed 

with traditional beliefs from pre-Islamic times.  Here they see a photograph of 

worshippers from the capital city of Sokoto, praying together at mosque on a Friday at 

noon (the important day of worship for the Muslims). 

 

Additional Factual Information:   

From http://www.uiowa.edu/~africart/toc/people/Hausa.html  -- ―There was an 

Islamic presence in Hausaland as early as the 11th century. According to tradition, 

Islam was brought to Hausa territory by Muhommad Al-Maghili, an Islamic cleric, 

teacher, and missionary, who came from Bornu toward the end of the 15th century. 

Early Islamization proceeded peacefully, mainly at the hands of prophets, pilgrims, 

and merchants. In the early days the number of individuals who accepted Islam was 

small, and among those who did, it was usually practiced along with traditional 

Hausa religious beliefs. In many cases, the ruling elite were the first to convert to 

Islam. It was not until the early 1800s that the Fulani began to put pressure on the 

Hausa to undergo large scale conversion. Through a series of holy wars (jihads) the 

http://archnet.org/library/sites/one-site.tcl?site_id=7745
http://www.uiowa.edu/~africart/toc/people/Hausa.html


northern part of what is today Nigeria was unified in the name of Islam under the 

auspices of the Fulani empire.‖ 

 

Ask students if they know any of the basic ―pillars‖ or actions expected of all Muslims.  

Then click through the list of the Five Pillars of Islam: 

1. ―Shahadah‖: Profession of faith: There is no God but Allah, and Muhammad is his 

prophet. 

2. The ―Salat‖: Prayer 5X a day, facing Mecca. 

3. ―Zakat‖: Giving alms to poor. 

4. ―Sawm‖: Fasting during month of Ramadan. 

5. The ―Hajj‖: Pilgrimage to Mecca. 

 

Encourage discussion to eradicate some of the stereotypes typically held about Islam and 

Muslims. 

 

 

Before clicking to Slide 30, hold up the Horse Trapping/Horse Ornament (SC 3030) 

from the Outreach Kit.  Ask students to guess at what it is.  You might take time to 

complete the questions from the handout ―Object Information Form‖ (for older students) 

or ―What Is This Object?‖ handout (for younger students) as a class, writing answers on 

the board or having a ―scribe‖ take notes on the class‘s ideas.   

 

Then click to Slide 30.   

 

 

Slide 30—Pomp & Ceremony.  Horse Ornamentation.  All photos by Eliot Elisofon.  1 & 

2) Emir of Katsina's mounted bodyguard, Katsina, Nigeria, Nov 1959.  3) Hausa Horse 

Blanket, Chadawanka Village, Niger, 1971.  

Seeing this slide, what do students now guess the object to be?  Explain that it is an 

ornamentation for horses, and is used in important processions such as the ones depicted 

in Slide 29 & 30. 

Remember that having more layers of clothing was a sign of high class and wealth?  

Well, it appears the Hausa see their horses in the same light.  Here we see various 

ornamentation for Hausa horses.  Two photos are taken of the horses of the mounted 

bodyguard for the Emir.  Because of their important position, and because this is part of a 

big ceremony, the horses are ornamented with bright colors and trappings. 

 

We‘ll learn a bit more about this ceremony in the next slide. 

 

 

Slide 31—Respect for the Emir.  Photos by Eliot Elisofon. Top: The Emir of Katsina, 

Morning greeting ceremony, Nov 1959.  Bottom:  Emir of Katsina's mounted bodyguard, 

chain-mail group, Katsina, Nigeria, Nov 1959.   

[Note: Slide 18 has additional factual information about the role of Emir.] 

 



Let‘s actually start with the photo on the bottom.  Here we see, again, the mounted 

bodyguard of the Emir.  What you can‘t see is that they are charging the Emir!!  Why 

would they do this?  Well, they actually halt their charge immediately in front of the 

Emir, an exciting display of their respect for him. 

 

The top photo shows a morning greeting ceremony for the Emir.  This is another way that 

clerics and *** show their respect to the man and the position. 

 

 

Slide 32—Celebrating Independence.  Photos both by Eliot Elisofon, Jan 1971.  Both 

show Hausa musicians for Archer's dance at 10th anniversary of Independence.  In top 

photo, man wears a cowrie shell helmet with hornbill beak and feathers. Niamey, Niger. 

Explain that Nigeria was under British rule until 1961.  These photos show a celebration 

of the 10
th

 anniversary of Independence. 

 

Look at the hat of the musician in the photo on the left.  What is the hat made of?  

[Discuss.  It is a helmet made of cowrie shell with hornbill beak and feathers.]   

 

Additional facts about British Occupation:  http://en.wikipedia.org/wiki/Nigeria 

In the 17th through 19th centuries, European traders established coastal ports for the 

increasing traffic in slaves destined for the American continent. Commodity trade 

replaced slave trade in the 19th century.  The Royal Niger Company was chartered 

by the British government in 1886. Northern and Southern Nigeria became British 

protectorates in 1901 and were amalgamated into a single colony in 1914. In 

response to the growth of Nigerian nationalism following World War II, the British 

moved the colony towards self-government on a federal basis.  Nigeria won full 

independence in 1960, as a federation of three regions, each retaining a substantial 

measure of self-government.  

 

Additional facts about period since freedom: 
http://en.wikipedia.org/wiki/Nigeria -- Nigeria‘s history since Independence has 

actually been full of many military coups and dictators.  In fact, Nigeria re-achieved 

real democracy in 1999 after a long sixteen years of corrupt and brutal series of 

military dictators and counter coups. 

 

 

 

Slide 33—Showtime! Hausa Music & Dance Performances.  Photos from Abbie.  Top L: 

Launching the Society of Nigerian Artists.  Bottom L: Shantu Performance at a school for 

married women.  Right: Performance at wrestling grounds. 

NOTE:  There are several lesson plans and activities surrounding NEWS, 

POLITICS, and HISTORY included in this Outreach Kit binder.  These can be 

useful to teach more about other African countries as well as the Hausa specifically. 

http://en.wikipedia.org/wiki/Nigeria
http://en.wikipedia.org/wiki/Slave
http://en.wikipedia.org/wiki/Royal_Niger_Company
http://en.wikipedia.org/wiki/United_Kingdom
http://en.wikipedia.org/wiki/World_War_II
http://en.wikipedia.org/wiki/Nigeria
http://en.wikipedia.org/wiki/Dictators


Ask students how many different musical instruments they see.  Then ask if they notice 

any other things about Hausa society.  Did they notice the video camera?  Did they 

expect to see that in Hausa society?  [the photo is even from the 1990s!]   

 

Explain the photos a bit: 

 Top Left: A new Society of Nigerian Artists was formed in the early 90s, and this 

performance was part of its launching. 

 Bottom Left: Muslim Hausa women usually leave school when they marry, which is 

often around age 14.  Thus they do not receive as much education as the boys.  This 

photo is at a school for married women, considered a progressive step.  Here the 

women perform on the musical instrument called the shantu, which is made from a 

gourd or calabash plant that was bound while growing to produce an elongated shape.  

It is a pipe instrument and you can play it by slapping it on your thigh or leg.  Just 

don‘t bruise yourself! 

 Right: A dance and music performance at a wrestling grounds. ****Ask Abbie about 

the instrument**** 
 

 

Slide 34—Where Would We Be Without Friends?  Left: Photo by Abbie of girls at a Salla 

Festival.  Right: Photo by Ellen of two girls making game pieces from bits of rock that 

are smooth and comfortable to hold, for a game like jacks. 

[If you took notes on Maslow] Ask: Who remembers the 3
rd 

need in Maslow‘s hierarchy.  

OR, ask: Think of the 6 people who are most important to you?  Who do you spend most 

of your time with?  How many had several of their friends in mind?  

 

The Hausa, as human beings just like us, enjoy play and socializing.  Let‘s look at the top 

photo first.  What are these girls doing?  [Explain that they are making game pieces from 

bits of rock that are smooth and comfortable to hold.  With these they can play a game 

like jacks.] 

 

The bottom left photo shows two young girls at a Salla (religious) festival.  That festival 

probably has religious meaning to them, but it also provides a time to socialize and be 

with friends.  Look closely at the girls.  What do you notice?  Discuss the scarification 

with them, a technique done for beauty and for identity among the Hausa and many other 

African groups.  If they think this is ugly, ask whether tattooing is all that more beautiful!   



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Map #1 Vegetation 
 What kind of vegetation (crops & plants) can grow in the region that the Hausa live 

(pink region on small inset map)? 

 What types of plants and food crops do you think can be grown there? 



  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Map #2 – Political Divisions 
 Are all Hausa in under one political state?  In which state(s) do the Hausa live? 

 Using the small inset map, list 4 of the larger cities in this region (in all caps).  These 

are also the names of the 4 provinces where most Hausa live. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Map #3 Vegetation 
 What label(s) describe the kind of vegetation (crops & plants) in the region that the 

Hausa live (pink region on small inset map)? 

 What types of plants and food crops do you think can be grown there? 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Map #4 – Language Families 
 Nigeria today has more than 500 living languages, and 9 of those are official state 

languages.  Hausa is one of those and is spoken both as a mother-tongue or as a 

second language for trade and commerce. 

 Which language family (color key above) does the Hausa language belong to? 

 Based on the map, what other languages are important and widely spoken in West 

Africa? 



My Calabash 
 

In the top portion, fill the calabash with SYMBOLS of your future goals, plans, and hopes for 

life.  Then, in the bottom portion, fill the calabash with SYMBOLS of your present activities, 

interests, and important events & people.  When done, explain your symbols in a paragraph on 

the backside. 

 

 


